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PART | - ELIGIBILITY CERTIFICATION 12MD6

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Separtment of Education, Office for Civil Rights (BT
requirements is true and correct.

1.

10.

The school has some configuration that includesoomaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

To meet final eligibility, the school must meet 8tate's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

If the school includes grades 7 or higher, the sthwst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

The school has been in existence for five full getrat is, from at least September 2006.

The nominated school has not received the Bluedilgrhools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

The nominated school or district is not refusingRo&cess to information necessary to
investigate a civil rights complaint or to condadlistrict-wide compliance review.

OCR has not issued a violation letter of findingshte school district concluding that the
nominated school or the district as a whole haktgd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

The U.S. Department of Justice does not have aipgisdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12MD6

All data arethe most recent year available.

DISTRICT
1. Number of schools in the distr 5 Elementary schools (includes&-
(per district designation): 4 Middle/Junior high schools

4 High schools
1 K-12 schools
14 Total schools in district

2. District per-pupil expenditure: 1460¢
SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssHocated: Small city or town in a rural area

4. Number of years the principal has been in her/bgtipn at this schoc 6

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 33 37 70 6 0 0 0

K 34 32 66 7 0 0 0

1 50 44 94 8 0 0 0

2 39 41 80 9 0 0 0

3 35 50 85 10 0 0 0

4 11 0 0 0

5 12 0 0 0

Total in Applying School: 395



12MD6

6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

2 % Asian

42 % Black or African American

6 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Islan

44 % White

6 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collaegtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 16%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until 36
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 26
until the end of the school year.

(3) Total of all transferred students [sum 01‘62
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.16
divided by total students in row (4). '

(6) Amount in row (5) multiplied by 100. 1

396

>

8. Percent of English Language Learners in the school4%
Total number of ELL students in the school: 17
Number of non-English languages represented: 6

Specify non-English languages:

Arabic, Chinese, Malayalam, Panjabi, Spanish, \detese



12MD6

9. Percent of students eligible for free/reduced-priceals: 65%
Total number of students who qualify: 253

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educationces: 10%
Total number of students served: 38

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

1 Autism 0 Orthopedic Impairment

0 Deafness 3 Other Health Impaired

0 Deaf-Blindness 10 Specific Learning Disability

0 Emotional Disturbance 21 Speech or Language Impairment

0 Hearing Impairment —OTraumatic Brain Injury

0 Mental Retardation 2 Visual Impairment Including Blindness
0 Multiple Disabilities 1 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:

Number of Staff
Full-Time Part-Time

Administrator(s) 2 0
Classroom teachers 25 0
Resource teachers/specialists
(e.g., reading specialist, media specialist, arsimUPE €achers, etc 17 2
Paraprofessionals 15 0
Support staff
(e.g., school secretaries, custodians, cafeteti@saetc.) 10 0
Total number 69 2

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 16:1




12MD6

13. Show daily student attendance rates. Only highashweed to supply yearly graduation re

20102011/2009201C2008200¢ 20072008 20062007
Daily student attendance 96% 96% 96%» 95% 96%
High school graduationre, 0% 0% 0% 0% 0%

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training
Found employment
Military service
Other %
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:

E;jNo

> Yes
If yes, what was the year of the award?



PART |1l - SUMMARY 12MD6

Pocomoke City, a small rural community on the Bas&hore of Maryland, borders Virginia on the
Delmarva Peninsula. Captain John Smith was theréorded European explorer who traveled through
this region in 1608. The riverside town, foundedamd originally inhabited by an Algonquian trikveas
given its name in 1878 with a tribal translatiorfimiuddy” or “dark waters.” Following the Civil Wathe
local Sturgis One-Room Schoolhouse for African-Aiceen students in grades one through seven, was
established and operated from 1888 to 1937. Thieat¢ restoration of this schoolhouse is testimkny
the community’s desire to preserve its place itoysand its ongoing interest in the education®f i
youth: past, present and future.

Residents of Pocomoke City have historically dertraesd pride in community schools, businesses and
area attractions. Advertised as The FriendliestiTowthe Eastern Shore, Pocomoke City is
representative of many diverse lifestyles. The sthommunity is composed of large outlying tradts o
farmland, residential subdivisions outlining thevtg and subsidized housing within the downtown area
Some parents sustain professional careers withoymeint as NASA scientists, engineers, doctors,
lawyers, bankers and educators. Others are snwildrs owners, factory workers in local poultry
processing plants and watermen. With a 16.5% ur@mpnt rate, families are experiencing hardships
with 13.6% living below poverty level. Approximayeb0% of our school’s students live in single paren
homes. The downtown area of Pocomoke City is arédiggfunded “Hot Spot” zone, due to drug and
criminal activity. Pocomoke Elementary School’'sdgtnt population represents diversity in ethnicity,
culture, language and economic status. Approximd&®¥ of the total student population qualifies for
Free and Reduced Meals (FARM); 10% are disablatksts and 4% are limited in English proficiency.
Minority students compose 56% of the student pdmrawhereas 44% of the students are Caucasian.

The mission of the three Pocomoke City Schoolgrdhusiastic rural learning partnership of parents,
educators, and community agencies, is to empowstualents to meet rigorous academic standards and
to develop into responsible, involved lifelong leenrs who can excel in their endeavors, contribute
positively to their society, and fulfill their pemsal dreams. This mission is for all students, rdigas of
race, gender, learning disabilities, or socio-eoaincstatus.

Pocomoke Elementary embraces our changing soaietynaintains flexibility among staff, strategies,
procedures, expenditures, programs, interventinodg@sponse to ongoing change in the individuatisee
of the student population. Having implemented agoamg “reappraisal’” approach among faculty, staff
and administration, PES has achieved a phenomarakise in student academic performance propelled
by the energy and support of the entire school conity. Our culture for learning at Pocomoke
Elementary focuses upon the need for continuedatdin upon our successes and challenges with
ongoing dialogue regarding continued improveméris. With this dedication and perseverance that we
look to the future to continue in our efforts toahéhe needs of our students through daily adhertnc
school wide norms for success: periodic studenkweviews, individual student plans for success,
formative assessments, professional developmeiht,adiassroom objectives posted in content standard
language, daily team collaboration, parent involgatoutreach, full inclusion and consistent
implementation of the Positive Behavior interven@nd Support (PBIS) Framework. Following a six-
year implementation of school wide norms and tleappraisal” approach, Pocomoke Elementary
transformed from a fearful situation whereby thiecst repeatedly failed to meet yearly student
achievement expectations to a phenomenal situati@ne students achieve the high yearly academic
expectations set for all despite economic, cultaral language disparity. PES has received recent
national, state and local recognition for estalligland maintaining systemic school change in tha a

of student academic achievement. The most recdrit Rtaryland School Assessment results indicated
that 100% of all third grade students were profit@ advanced in the area of mathematics, with 78%
advanced. In reading, 97.4% were proficient or aded, with 40% demonstrating advanced



performance. In 2010, PES was honored as thes@itgiol in Maryland to be recognized as a Panasonic
National School Change Award Winner demonstratiggicant change in student academic
performance. Pocomoke Elementary was honored dgshelementary school in Worcester County to
be named a National Title | Distinguished Scho@l1(P) for sustained student achievement. Earliénim
school year, PES was recognized by the Marylang &ducation Association as a second place winner
among 40 statewide applicants in the Closing thes@ontest. Recently, Pocomoke Elementary was
named a 2012 Maryland Blue Ribbon School. Prioogadions include yearly highest ranking PBIS
honor, Green School Awards, Promising Practiceg#iar Award and the 2011 Silver Hammer Award
for a safe and clean school building and campus.



PART IV - INDICATORS OF ACADEMIC SUCCESS 12MD6

1. Assessment Results;

The cornerstone of Maryland’s accountability systerAdequate Yearly Progress (AYP), the method by
which Maryland tracks academic progress and matesuaitability decisions. The Annual Measurable
Objective (AMO) is a standard, set by our statehaiyearly increase in performance and attendance
expectations. For example, in 2011, at least 836PoOcomoke Elementary students were required to
perform at the proficient or advanced level on M3dading, while 85.7% or more needed to achieve at
that same level on MSA Math. By meeting or excegdive AMO standard, the school has then met
AYP. Our ultimate goal, by year 2014, is that 100Pstudents assessed will perform at proficient or
advanced levels. Schools, districts, and the Sfatéaryland seek student achievement demonstrating
AYP in reading and mathematics, with science addé¢kle upper elementary and middle school grades.
Adequate Yearly Progress must be achieved, notamiyng the aggregate, but also within eight
demographic subgroups: African-American, Ameriaadidn, Asian/Pacific Islander, Hispanic, White,
Limited English Proficient, Free and Reduced-PhNtmals, and Special Education. Reading and
mathematics achievement is measured by the MargBahdol Assessment (MSA) and the Alternative
Maryland School Assessment (ALT-MSA) for studenithwrofound disabilities. The Maryland State
Board of Education developed performance stand#rtasic, proficient, and advanced for both the
MSA and ALT-MSA: proficient indicating an acceptaldchievement level; advanced, a significantly
higher level of performance. The Maryland Schoadssment (MSA) is a test of reading and math
achievement, administered yearly in grades 3 atith8 meets the testing requirements of the fedéoal
Child Left Behind Act. The test includes both s&delcand constructed response items measuring basic
and higher level thinking skills.

A. Worcester County benchmark assessments arengelsig determine student performance levels
within the content areas, while introducing studdntnecessary test-taking strategies in a Maryland
School Assessment (MSA) format. Beginning in Prestgidents are presented with higher level thinking
guestions, within their developmental level, regagctoncepts introduced. Teachers introduce support
text material with increased text complexity. Timegdel thought processes needed through
implementation of “think aloud” comprehension stgies to help students respond to questions, solve
problems or complete extension activities. As sttslprogress through the grades, they are presented
with multiple opportunities to problem solve, resgdo content area questions presented and justify
answers following consistent teacher modeling, gdidractice and independent practice activitieg. Th
assessment norm at Pocomoke Elementary, for thestraggling learner, is an academic performance of
at least 70% on any given assessment. Studentspéarfy even slightly below this standard are
identified as “at risk” for not meeting grade leeadpectations. These struggling students are ftkhti
during administrative student work reviews of acabeportfolios, classroom assessments, formative
assessments, county benchmarks and daily teacbenmaliions. Options available for these students
include a referral to the Instructional Consultat{tC) Team whereby a colleague works with the
classroom teacher to devise innovative strategiesitiress individual student needs, or daily sgrallip
instruction opportunities offered by additional tiligqualified teachers and/or administrators faneeial
sessions in reading and/or math. In addition tefahdaily monitoring of academically “at risk” stants,
those who are currently performing well within geficient range, are challenged to achieve at the
advanced level. The current PES school wide noratuafent success focuses upon a goal that 70% or
more of our student population performing at thesaded level in reading and math, while 30% aclseve
the proficient level. This goal is reviewed andgitened yearly by our leadership Accreditation for
Growth (AFG) Action Team following a careful reviesf student performance data and consideration of
trends over time.

B. Between the years 2006-2007 and 2010-2011, Pakmimlementary third graders demonstrated a
16.4 percentage gain in reading performance omM®&, increasing from 81% to 97.4%. During the
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2010-2011 MSA administration, 40% of PES studertégpmed at the advanced level in reading.
Assessment scores suggest a phenomenal gain ensachievement given the daily life strugglesaf o
community population. Frequently, each studenti$gomance contributes to more than 1% of the
school’s overall score due to a small third gradeytation. Specific demographic subgroups have
replicated success similar to the school testimmfation at large: The FARMS subgroup faced a readi
achievement gap of 9% in the school year 2006-200tate, the gap has decreased to 1.2%, with 32.7%
of the FARM students performing at the advancedllebhe African-American population indicated an
earlier reading achievement gap of 11%. It hasestteclined to 3.6%, with 21.9% performing at the
advanced level. Factors attributing to this improeat include daily small group guided reading
sessions, increase in text complexity, teachefttédk aloud” comprehension strategies, increased
nonfiction genre selections through the Love of dteg Project, formative assessments, and team level
collaborative planning.

The disparity in math was significantly more ciicStudents scoring at the proficient or advarieee!

on MSA in mathematics have demonstrated a 24 pergempoint advance, moving from 76% in 2006-
2007 to 100% in 2010-2011. Most recently, 77% oftbird graders performed at the advanced level in
math. One of our school initiatives believed tontest crucial to this dramatic rise in math scosahe
school wide use of formative assessments. Reguddriyinistered formative assessments provide data
indicating student mastery of the skills recendlyght. Results of formative assessments are shackd
reflected upon during grade level collaborativenpiag sessions. Teachers generate remedial sgategi
that may address student difficulty and sugge&reston activities to challenge accelerated learridrs

IC Model of colleague support, for teachers needinggestions for modestly achieving students, lsas a
proven extremely valuable in promoting student eodament in math. FARM students previously
indicated a math achievement gap of 10% which he®wotly narrowed to 1.9%, with 73.1% of them
performing at the advanced level on the 2010-20B8AMI he African-American population experienced
an initial achievement gap 13% which has curretgiined to 3.1%, with 71.9% of those students
performing at the advanced level. PES students daneed respect county-wide for their diligence in
effort and positive attitude resulting in signifitaacademic gains in both reading and math.

Administrative —lead student work reviews, ongottessroom observation, formative assessments in
reading and math, teacher collaborative plannisgieas, data driven decision making, IC Model for
teacher instructional support, and school wideiresional strategies applied in grades Pre-K thhoug
third have assisted students in their significamhg in academic success. Individual Plans for &s;c
written for students who perform below grade lémaleading, writing, and/or math, are written and
reviewed quarterly by the classroom teacher andrasimative team. Through data driven decision
making and flexibility in meeting individual studemeeds, PES has virtually eliminated the academic
achievement gap among various subgroups. In thd hesars, the greatest gap between the performance
of FARM and African-American students as compacethé total population was a disparity of 5%.
Through student-centered discussions and datardmggructional decision making, student achievamen
has accelerated at a dramatically consistent Jdeeadministration, faculty and staff at Pocomoke
Elementary are dedicated to continued student pssgas expressed in our school motto: Every Child
Achieving, Every Adult Contributing. Pocomoke Elemery has proven that significant academic
success is the expectation for every student réggrdf economic, cultural or ethnic diversity dinalt
100% of all students can achieve at proficientdwaaced levels despite numerous personal hardships,
the school community is focused and committed imdmbitious goal.

2. Using Assessment Results:

Precision in ongoing data collection, analysis emerpretation at Pocomoke Elementary enables
purposeful data-driven instructional decision-mgkielebrating student strengths and addressing
individual needs of every student, every day. Téhaiaistrative team (principal, assistant principal,
curriculum resource teacher and guidance coungelagllaboration with grade level instructionahmes,
monitor disaggregated performance data collectmd the Performance Matters online database, School
Wide Information Systems, Maryland School Assesgp@ognitive Test of Basic Skills, Gates-
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MacGinitie Reading Test, Emerging Literacy Survegding and math county benchmarks, formative
assessments, SuccessMaker Math Lab, Student ParfoenReports, classroom assessments, grade level
curriculum checklists, student work portfolios @aedhnology proficiency checklists. Grade level
instructional teams composed of general and spediatation teachers meet daily for a thirty-minute
collaborative planning session to review and réflgon current levels of student performance based
upon current data collection. As a result, therutdional teams make timely informed decisions
regarding necessary differentiated instructionaltegies required to immediately address specific
academic needs of individual students ranging fittermodestly achieving to highly accelerated le@ne
The administrative team confers with each teacbartgrly to discuss individual student performance
and progress made toward mastery of academic gogksted in Individual Student Plans for Success
created for students not yet achieving grade Ipgdbrmance. The administrative team also conducts
periodic student work reviews examining each sttideaading and math portfolio to monitor and
discuss student performance. Individual feedbagkasided to both classroom teachers and students.
Classroom teachers are also provided the oppoyttonivork collaboratively with district supervisaaad
coordinators to plan, design, implement and reviesults of reading and math county benchmark
assessments. Student’s performance is monitoredghout their years at PES in efforts to monitor
trends, patterns and concerns for specific subgrodipteaching and paraprofessional staff shattén
ownership of student performance on all state astdat-wide assessments. Assessment of student
learning and performance is aligned with curriculamd instruction in a coherent system consistetiit wi
the school’s philosophy and mission. Assessmenttsesre analyzed with appropriate frequency and
rigor. Assessments are used to make decisionsdiagaallocation of resources including school budge
instructional resources and the Title | budget.r@urassessment data and precise, timely intetjgneta
provides invaluable information essential in defieing appropriate instructional, remediation and
extension activities to meet the needs of all RE#lers. Student self assessment of learning and
performance is encouraged early in each studedtisational career to enable all students to monitor
his/her learning process and to accept resportgibilimeeting grade level expectations.

Student assessment methods and content area fimstreccompass developmentally appropriate social,
emotional, physical, cognitive and language goalkseld upon individual student needs of a diverse
population. Assessments consider research-basadniation regarding childhood development as
monitored in early childhood by the Maryland Mot School Readiness. Daily classroom observation
and ongoing assessment data collection provideabdunformation for families whose children may
indicate need for further evaluation. Referralsyecialists are based upon early identificatiopasisible
disabilities and health concerns. By considerirggribeds of the “whole” child, we are ensuring the
academic success of every student and our school.

Ongoing celebration of student success is pubjicaltognized through the selection of grade level
student Writers of the Month, Mathematicians of M@nth and Awards Assemblies. In addition, Positive
Behavior Referrals, Student Work Review AdminisusaiComment Cards and Term Progress Reports
serve as a strong and positive communication tetéen home and school. Individual student
performance is provided for parents in home repmtsletters for both CTBS and MSA with sensitivity
given to specific languages spoken in our ELL hbotis. School-wide performance is published inlloca
newspapers and school newsletters.

3. Sharing Lessons L earned:

As a result of significant school change that riesbin dramatically increased student achievenizeg

was selected as a 2010 Panasonic National SchamigéhAward winner. The Panasonic committee
honors those schools that have demonstrated disagmisystemic change from underperforming to
exemplary student academic performance. PES wasefaie schools recognized annually based upon 16
distinct criteria, one of which is student performoa on the state assessment. As a winner, PES
participated in a major research project targettirgidentification of best practices and initiatiwehich

have resulted in its significant school change otigh this project, PES became a model for schaols i
need of change. In July 2010, the principal analcalty member representing the school leadership te
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presented Pocomoke Elementary School’'s “Change’Stbthe National Principals’ Leadership Institute
at Teachers College, Columbia University in NewRYGrty. The audience included superintendents,
principals, assistant principals and teachers fomss the country, many of whom were searching for
ways and means to achieve school change. Poconidieesmge Story” shared initiatives that contributed
to a culture of learning that focuses upon the rieedontinued reflection on success and challenges
with ongoing dialogue among school stakeholderandigg continued improvement. PES shared specific
initiatives to achieve goals in the areas of acadaechievement, character education, technology
proficiency and parent involvement. Such initiativecluded data-driven decision making, school wide
academic norms, daily collaborative planning amathgrade level teams, cross grade level collabmrat
and vertical articulation, positive behavior intemtion and support, technology proficiency, rigaou
data-supported staff development and combined gahdd workshops resulting in the academic success
of each of our students. As the first school in$tete of Maryland to be honored as a Panasoniomdt
School Change Award Winner, Pocomoke Elementaripates its student success to the dedication of
our parents, students, teachers, paraprofessi@ahisol system leadership and overall school
community. During the presentation, the questioniaat session provided school leaders the oppoytunit
to seek specific information relative to needsnafividual schools. School wide norms including fstaf
development, formative assessments, student weidws, individual student Plans for Success,
consistent school wide use of content and stansdd vocabulary through posted daily objectives an
implementation of the Positive Behavior Interventand Support Framework were shared. Presentation
feedback included one NYC high school principatsnmitment to immediately pilot his school’s
leadership based upon the school norms and chaitigéives implemented at PES. Pocomoke
Elementary’s success story was recently documentdge: 2011 MSEA publication, Closing the
Achievement Gap: We Make a Difference. PES hasigeovin-county staff development sessions in
support of student achievement and test-takingsdkit a neighboring community school. The staff
development was provided by a third grade spediatation teacher who presented strategies proven
successful at PES which could easily be adaptethéocurricular expectations of middle school gseade

4. Engaging Familiesand Communities:

Faculty members work collaboratively with studepisents/extended family members and school
community stakeholders to communicate current gagarding student performance, develop and share
relevant strategies to support ongoing studentrpssgand provide feedback regarding the success of
strategies implemented. Families are an invalusdalece of information and insight regarding the
learning process, motivation and life experiendesuo culturally and economically diverse student
population. PES has developed a significantly irgdrparent and community outreach program
including: Open House, Parent Conference Nightls afa Spring Festivals, Field Day, School
Improvement Advisory Committee, Pocomoke Strat&gning Council representation, Project
Intervene Parent Workshops, Dads’-Grandparentshlst to Lunch dates and parent/community
workshops provided by the home/school communitififator. Specific communication with families
regarding student progress in learning and perfoomas regular, productive and meaningful. Home-
school community correspondence includes: Worc&enty Public Schools (WCPS) Website,
Homework/Event Hotline, Parent Handbook, Title bBnure, Monthly School Wide Newsletter, Weekly
Grade Level Newsletters, Parent Compact and My@ayespondence Forms which regularly travel
from school to home with opportunity for follow-gomments and conferencing. Data from state
standardized academic, county level and schooledbassessments are shared with parents regularly
through MSA and CTBS reports, as well as througlemateacher conferences, term progress reports and
the school-wide newsletters. Each afternoon, twa ahurches open their doors to welcome teachers,
volunteers and parents in an after school readidgn@ath instruction program for grades 2 and 3.
Kindergarten and first graders are invited to gastite in after school academic and character ¢idinca
academies. As an Action Plan Goal (APG), PES hdaed significant time and resources to procure
substantial parent involvement through implemeatagf innovative approaches to entice and engage
families in becoming their child’s first and besather. The leadership team decided to “take aw sh

on the road” by arranging parenting workshops affipus within the heart of the Pocomoke community.
Presenting parent workshops off-campus, providataybitting and a light meal, scheduling multiple
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times for information delivery during the day anetring, and meeting parents in a non-threatening
environment procured the trust of parents moserdrof skills and strategies to support their gjiing
learners. By easing the tension and establishilagaort off campus, a bond with the FARM population
was established that eventually found its way thteoschool building. Our two Pupil Personnel Waosker
labor tirelessly as warriors for our community solscand provide a vital link between education and
most economically deprived families. These scheptesentatives meet with parents and students to
stress school attendance, graduation requirermeaggiuate living conditions and health maintenance.
The Family Connections Facilitator provides handsopport to families through tutoring of students
and/or parents, counseling regarding family matedscating in the importance of basic family needs
how to provide for children, as well as, assistisga trusted friend during difficult times. Thislividual
maintains off-campus parent/family workshops wtsdre distributes donated clothing, provides dinner
and schedules guest speakers who address famigsigscluding good nutrition, gang and drug
awareness as well as pressing educational issbe<Cirriculum Resource Teacher delivers
presentations addressing such education issud$ed@rig Your Child to be Successful in School and
Accountability and Testing.” Parent involvement tioues to grow, with the end result being academic
success for all students.
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PART V - CURRICULUM AND INSTRUCTION 12MD§

1. Curriculum:

PES provides an effective educational program epassing a well planned and executed curriculum
delivery with exemplary instructional techniquetar®lards, curriculum, instruction and assessment ar
aligned as tightly woven components of studentssgat PES and determining factors in the overall
school experience. Currently directed by the Marg|&tate Curriculum, we are proactively taking
necessary steps for transitioning to the contedtmiocess standards of the Common Core State
Curriculum.

English/L anguage Arts: A balanced literacy approach is delivered withuke of a reading anthology,
as well as, supplemental informational, non-ficteard fiction text to support growth in reading
processes, comprehension of informational andaliyetext, writing, speaking, listening and contiradl
language. Multiple genres are used to support stugtewth in phonemic awareness, phonics, fluency,
reading comprehension and word meaning. Daily 3@utei collaborative planning provides teachers
with the opportunity to share enrichment, remeslicdtegies and resources including the Wilson Regadi
Program, Reading Milestones, SOAR, SIPPS, Readralptand Accelerated Reader. Pocomoke
Elementary’s Love of Reading Project offers ovel006 titles for instructional classroom resourees,
well as, material utilized as “shared reading” laygmt and child in the home. Themed reading uffiiés o
the opportunity to use a transdisciplinary approaith integrated instruction enabling students ke
connections across the content areas, transfamafmn learned and begin practical application.
Science: This inquiry-based curriculum is frequently intatgrd within the English/Language Arts
component, using not only the science text, butipialnonfiction selections from the Love of Reayglin
Project. Both kindergarten and first grade utilii@ssroom discovery centers where students intesititt
hands-on manipulatives in support of science staisdakills and processes, Earth/space scienee, lif
science, physics and environmental science. Atlgtavels participate in the “discovery approach” t
scientific learning are and encouraged to “thifkle la scientist.” As in math, students are expetted
share and defend their hypotheses, yet maintaiarfiogss” to the reasoning of others. Classroomrissso
are enhanced by the Merlin Science Van which teafreim school to school housing materials
complimentary to the grade level science curricuinouding actual lab experiences. Second and third
grade students participate in the “Science Lab"re/liands-on lessons now reflect the Science,
Technology, Engineering and Math (STEM) approacthefCommon Core State Standards.

Math: The math curriculum employs the “discovery apphddo learning by using hands-on math
manipulatives. Students are encouraged to exptalrdafend how they solved a mathematical problem,
yet reach an understanding that there may be rfeultipys of solving a given problem. The eight
Common Core State Mathematical Process Standamdsimplemented during the 2011-12 school year
throughout all grade levels. Teachers model thege® standards in the early grades, utilize common
vocabulary across grade levels and encourage stuidelementation and explanation of the process
standards as developmentally appropriate. The TMath Program is also utilized as a research-based
program proven successful for our students. Supghéahnonfiction text featuring a specific mathliski
often used in the introduction of a new math topiwouraging listening comprehension skills, baidi
student interest and providing a real-life applarabf the skill presented. Integrated within thatim
curriculum, yet combined with social studies, studealso participate in lessons of “Economic Litgta
as they continue to learn across the content areas.

Social Studies. This curriculum targets political science, peapii¢he nation and world, geography,
economics, history and social studies skills amt@sses. Supplemented by the reading materialsasuch
Time for Kids, those from the Love of Reading Pecbj@nd the themed reading anthology, students focus
upon such topics as communities, wants, needsemadirces. Third graders investigate Native
Americans, maps, globes with attention to our cgaritistory and growth since the 1700s. The nanfes o
nearby towns and waterways are Native Americamigiroand have contributed greatly to the local
economy and development. We have a unique oppbrtimnbring social studies to life due to the
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historical richness of our area.

Media: Media center classes are offered to students wégkbur media specialist who reads from
multiple genres, offering exposure and rich dismssegarding various authors, illustrators, tegaes
and strategies. The goal is to inspire an appienifdr reading among our students, with the ap#ton
that they will become lifelong learners. Our mesfi@cialist provides weekly instructional lessoness

all grade levels complimentary to the English/Laagi Arts Curriculum. Students are encouraged to
respond to higher level thinking questions andoaoeided with opportunity to use technology forfsel
expression while addressing the writing standafdseoCommon Core State Curriculum.

Technology: Our technology program addresses the studentcoéy goal as depicted in our
Accreditation for Growth Action Plan. As in the deanic portion of the plan, activities, resources,
facilitators and timeline for student technologwpfigiency is specified. A student technology priecy
checklist tracks growth in necessary skill develeptrfrom PreK through third grade. Our technology
coach assists teachers with technology availakil@mwthe school: SMART Boards, document cameras,
student response systems, Airliners, flip video@a® and wireless carts. In addition to computeess
within the classroom, the technology coach offengdoarding sessions for students as they prepare to
access and utilize technology more efficiently mgarly foundation for their ability to compete Igdly

for further education or employment upon high sélgpaduation. All students may participate in the
Annual County Tech Fest featuring self expresdiwaugh technology use.

Art: This curriculum includes a 30-45 minute weeklysassion for students at each grade level. Stsident
study artists in history, creation and the useasfous media and techniques. Our art teacher sttove
make each student an artist as students becomgénwaith each component as determined by their own
level of development. The art curriculum is dividadong units of study that offer a unique dimension
for experiencing art. The program at each gradel lisvsequential, balanced, and comprehensiveein th
kinds of experiences and opportunities offeredudents at PES. Student creations are displayed in
hallways throughout the school. The art teachdizesi a discovery technigue as students explore the
various array of art supplies. Students are asketidare their creations and explain their technicgieg
key vocabulary from the English/language arts culam enhancing their listening, speaking and
language skills.

Physical Education/Health and Safety: Fundamental and creative movement are objectivédseo
physical education that we address through two lyestsses per week for students. The teacher works
with students providing differentiated instructias necessary to build coordination, balance andigdly
awareness through a variety of sport experienadetysis a priority, with proper use of equipmentia
safe interactions among children paramount. Instmal units address healthy choices: fitness, diet
strength, endurance and flexibility. Beginning ep&mber of each year, students are issued a ginnin
card and encouraged to walk or run the track widméls during the recess period. Those who acldeve
goal of 40 miles or more are invited to walk on blmardwalk in Ocean City, MD. By educating young
children about healthy diet and exercise, it issgme that it will have a positive impact upon gtbw
development and adulthood. Basketball is offerednaafter school academy to polish skills of thersp
as well as, good sportsmanship etiquette. Our palysducation teacher also employs the same
vocabulary terms in math and English/languagelestsons to support academic goals as she provides a
exciting, energetic physical education programeting the growth and development of the “whole”
child.

Music: This curriculum offers instruction twice weekly students in Pre-K through third with the intent
to inspire music appreciation for all. Studentsezignce basic concepts of music, listening and
performance skills, basic keyboarding and instrunegportunities. Each student is invited to paptite

in a performance during one of four Parent Confegexights in addition to our annual Winter and
Spring Concert Productions. The music teacher ©Herafter school academy for our PES Chorus
students who perform throughout the year in schadé and county events. As in other special area
classes, our music teacher includes key academabwubary terms in her music instruction, hands-on
discovery of the effects and impact of musicalrunstents and opportunity for students to create thei
own music, share and explain their craft. Our P&#al song focuses upon the key components of our
school mission including strong academic, charaadeication and student responsibility goals.
Classrooms of students perform the school songetweekly during televised morning announcements.
An invitation is extended for the entire schootsmg along” as an eagerly awaited and highly
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inspirational, positive start to the school day!

Foreign L anguage: Our students receive Spanish instruction frorerdéifeed teacher one time weekly.
This is an effort by our county to introduce foreignguage to students at an earlier age. We #fiare
teacher with another elementary school. Duringtihig, the teacher gives our students the basittseof
language in a fun and creative way, often havimgrtiproduce little books or write biographies in
Spanish.

2. Reading/English:

PES endorses a balanced literacy program culmmatisuccessful, independent readers and life-long
learners. Students are provided the opportunitsnpdement reading strategies with appropriateleled
materials introduced through guided and sharedmgahd teacher read alouds (three components of
balanced literacy.) To read with confidence andrilty, independence must be attained in
comprehension, decoding and vocabulary skills. lidnary media specialist allows time for student
selection of books based upon personal preferammueaging student ownership in the reading process
Students are provided multiple genres with whichdim experience, familiarity and confidence inithe
ability to read independently. PES supports inddpatreading through four essential elements: text
choice (multiple levels, topics, genres), stratedieolbox of decoding/comprehension strategi@sg t
(sufficient to reinforce reading importance), amdgonal reading goals (established during
student/teacher conferences.) Our school wide ¢xipec is that students grow in their reading &pili
and stamina thereby transitioning from learningeiad to reading to learn. Running records, forneativ
assessments, county benchmarks and teacher oli@eidantify student strengths, challenges and
personal interest.

Instruction provides practice with strategies, @grin genres, instruction in phonemic awareness,
phonics, high frequency word identification, woréamning, reading fluency, comprehension, self-
monitoring skills, making personal connectionseixttconcepts of print and visualization. Schoalevi
posting of strategy charts including “What Good &k&a Do” and “Think About Comprehension
Strategies” provide self-explanatory visual icamsdduced, modeled and displayed beginning in pre-
kindergarten. Daily guided reading sessions areiged using research-based information which
promotes small group instruction as more effedinan large group or one-to-one instruction.
Manipulatives are promptly introduced to encouraigeking; visual focusing aids are utilized accodi
to specific needs of individual learners. Studaedependence and ownership in reading progress is
enhanced through ongoing opportunities to readpedéently briefly in two minute sessions initiadigd
building to twenty minute sessions as studentsrazk/dndependent reading is followed by
comprehension activities assessing student abilitgad to learn. Based on performance data, temache
follow independent reading with modeling of “thialoud” self-monitoring approaches for
comprehension of text. Teachers integrate incre@se¢domplexity to expand students’ application of
prior knowledge, vocabulary and comprehensioneggias to address higher level thinking opportusitie
PES has piloted the Macmillan/McGraw Hill prograon kindergarten themed instruction allowing
reading and writing skills to be taught using aefgrof resources and balance of fiction and netien
texts. The Houghton Mifflin Reading Program is stifécally research based program utilized in gsade
1-3. As we transition to the Common Core Curriculanschool wide reading norm mandates that a
minimum of 50% of text across all content areaadidiction selections.

In a community struggling with crime, poverty andbstance abuse, assessment data revealed reading
deficits challenging the ELL, minority, disableddaRARM populations. Our Love of Reading Project
targets literacy to increase resiliency among sitsifaced with misfortune, while supporting alldstats

in achieving academic excellence. This initiativenbering nearly 17,000 selections featuring noiafiGt
fiction, math, phonics, science, social studieslaihdgual texts provides families with continual
opportunities to share in reading enjoyment. Teecbarefully select titles addressing individualognt
needs, books are read and discussed during guadeihg sessions and transported home for shared
reading and comprehension activity completion \wihents. The 2011 MSA data indicated that FARM
and African American subgroups achieving succesarazd to 96.2% and 93.8% respectively.
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3. Mathematics:

PES utilizes research-based instructional prograflective of the transition to the Common Coret&ta
Curriculum. The Houghton-Mifflin Math Program waslected by WCPS as a resource addressing the
Maryland State Curriculum in mathematics. A mud#wf manipulatives are provided for students
seeking information to determine required stegarablem solving. Instruction entails visual, audjto
and kinesthetic learning style preferences. Teadhst a “think aloud” approach as they model math
process strategies and operations necessary iarprg@ reasonable solution. Teachers encourage
student explanation and defense of steps/procedasgsto obtain an answer. Numerous methods of
deriving correct answers are presented and disdussaldress learning style preferences. Dailyeplid
math sessions support modestly achieving studemte providing challenging activities for advanced
students. Instructional strategies designed to@uigpruggling students include the Touch PointtMat
Program, daily warm-ups, Every Day Counts actigia@d multiple approaches to problem solving.
Student desks are adorned with adhesive numbes; liharts, math vocabulary, operational signs and
visual icons supporting brief constructed responsasiilies are provided flash cards, math games and
vocabulary cards to support student growth.

Twice weekly, students attend the SuccessMaker Malbhto work on an individually paced math
program. Weekly lab reports provide each studenttsent performance level with homework generated
specific to each student’s academic needs. PEBstitsited 10-15 question formative assessments to
determine lack of proficiency necessitating ret@aglor remediation. Teachers correct problems in
students’ mathematical thinking before incorredgedure becomes routine. Formatives administered
every 7-10 days result in the reinforcement of Glkmical mathematical thinking and problem-sotyio
alleviate potential deficits. The Love of ReadingjBct provides nonfiction selections supportinghma
concepts and creating a personal connection todteskill presented. Smart Board Technology pravide
the means to address visual, auditory and kingstleeirners and generate student interest in a
mathematical concept with the availability of iratetive lessons and internet access featuring math
applications. Administration facilitates the infosiof the Eight Standards for Mathematical Prastice
(rewritten in kid-friendly language) during daikydsons to encourage students to “think about their
mathematical thinking:” (1) Make sense of probleand persevere in solving them; (2) Reason abstractl
and quantitatively; (3) Construct viable argumeartd critique the reasoning of others; (4) Modehwit
mathematics; (5) Use appropriate tools strategicéd) Attend to precision; (7) Look for and maksewof
structure; and (8) Look for and express regularityepeated reasoning. Explicit instruction anabes
modeling are presented to support comprehensitireaheaning and application of each of the eight
standards. Students identify the processes negegasasmputing solutions given unfamiliar, as wad|
typical math exercises.

4. Additional Curriculum Area:

PES utilizes Maryland State Standards for Sociadli§s supporting student acquisition of essential
character development skills, an AFG Action PlaaldPeoples of the Nation and the World Standards
2.0). Social Studies instruction entails collabeeplanning to ensure inclusion of elements most
relevant to students’ immediate lives: culturalfemmic diversity and acquisition of basic needs @foo
clothing and shelter). Responsibility for charactevelopment and delivery of quality instruction is
owned by all school stakeholders, supported thraughresearch-based Positive Behavior Interventions
and Supports (PBIS) Program. This framework, a dation of progressive discipline, enables adults an
students to feel respected and valued as membd#érs e€hool community. Our Second Step program
infuses behavioral lessons into classrooms based menthly dissemination of discipline reports to
faculty and staff. Specific infractions specifyigade, setting, and behavior are documented. Ctiveila
data is available for reflection upon trends. Theu@cter Education Action Team facilitates expertis
the guidance counselor, wellness counselor, adiratisn and faculty in addressing behavioral
challenges. Grade level teams plan lessons, gesgect for traditions and customs represented, and
contributions of people past and present (Stanti@rdPolitical Science). Students discuss, role play
implement social skills working collaboratively achieve a common goal, often borrowing strategies
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from other cultures. Our program includes modifimat protection and adaptation of people to
environments (Standard 3.0 Geography). PES eduscaiar therapists have been educated in Resiliency
Training to encourage young students to developsesny protective factors to initiate a healthy
response to significant misfortunes within persdivak. Standard 4.0 Economics, addresses the
economic literacy component of the state curricubroviding discussion of goods, services, wants,
needs, choices, natural/human resources, techoalagfluence and its effects on the way people,liv
work and play. Standard 5.0 History, addressesiiiisi events presented in informational selections
accented with text features and photographs. Stesidempare past and present, determine similarities
and differences, and make predictions regardingutinent status of society.

Standard 6.0 Social Studies Skills and Processesueage development of content vocabulary,
strategies for pre-reading, self-monitoring for ersianding during and a means of enhancing
comprehension after reading. PES utilizes this segito pave the way for visual/written student
composition of personal ideas in journals, narestiand letters (locating/retrieving documentation
through primary/secondary sources). This conneditids to the Maryland State Curriculum for Writing
Content Standards, as well as, the Common Core Stahdards for Written Expression. Political
Science Standards offer educators opportunity teotstrate the importance of rules in promoting
fairness, responsibility, and privacy within schaold community. Students are taught the importahce
respecting people in community leadership positibessons are taking a transdisciplinary approach t
learning with integration of math (economics, meament, data collection), social studies (prefeesnc
rules, consequences) reading (comprehension, iatorenand persuasive writing) and science
(geography, natural resources, prey/predatorglifde, etc.) encouraging students to internalize
responsibility for lifelong learning, contributida society and fulfillment of lifelong dreams, deRES
mission.

5. Instructional Methods;

Schoolwide norms, maintaining high academic expiects across grade levels, communicate a standard
of optimal achievement for all students. Middlet&saAssociation Standards Surveys, distributed
annually, obtain instructional input from pareriggulty, staff, community, and business partners.
Beginning in pre-kindergarten, behavioral and constandard vocabulary is modeled to communicate
expectations and instructional information. Critidanking strategies are modeled by pre-kindeegart
teachers and reinforced throughout each gradeseitbol-wide reference charts depicting clarifying
visual icons. Collaborative planning provides oppoity to discuss successes, challenges, inteomsti
and enrichment activities to meet the needs ohkrar Instructional effectiveness is determineduph
monitoring student performance in: collaborativéethooks, administrative walkthrough forms, teacher
evaluations, student work reviews, Individual Studelans for Success, reading/math formative and
county reading/math benchmark assessments, SucakssMath Lab Reports, Lexile Reading Level,
DRA, CTBS, MSA, High Frequency Word checklists, Egieg Literacy Survey, classroom assessments,
objectives and evaluation tools. Proposed correcations for students performing below grade level
include collaborative reflection, quarterly Indiva Student Plans for Success and student workwevi
meetings examining: goal mastery, inclusive sestingh special education, ELL and service providers
support, data-driven instructional decisions, adtdrool academic and character academies for
kindergarten and first grade, as well as, the etdrgervene After School Remedial Program forisk-r
second and third graders.

Instruction is differentiated to meet the diverseds of individual students with modifications and
accommodations as necessary. SMART Technology,mdecticameras, wireless labs, IPADs and
student response systems accommodate studentrpdeliearning styles, address special needs and
challenge accelerated learners. PES instructiarcalaborative effort of grade level teams and
specifically trained professionals: special educatelated service providers, ELL teacher, libnaedia
specialist, technology and SMART Board coachesil gepvice personnel workers, administrators,
district supervisors and coordinators, special sgaahers and parents. Students receive instruction
character education, visual and performing artgsighl education, technology and library sciendee T
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Pupil Personnel and Family Connections Facilitatessk as home/school liaisons encouraging students
to reach optimal potential. The Curriculum Resoureacher (CRT), Family Connections and Project
Intervene facilitators strengthen home/school rajpjpoming partnerships seeking to enrich studeessl|
through support of overall growth and performarndese educators provide parent training within the
community, establish business partnerships, andgestaff development in cultural and learningesty
needs. Innovative teaching practices (problem-bkessding, transdisciplinary instruction and
discovery/inquiry based learning) have been effettiimplemented. Universal Design for Learning
strategies are implemented to support the neeggdéstly achieving students. Teachers present and
model multiple means to solve problems, establisallsgroup instruction and model instructional
strategies supporting all content area standandeplendent reading, Raz-Kids, Reading A-Z,
Accelerated Reader, Reading Naturally, Pair-It Boakd Wilson Reading Programs have been utilized
to address specific reading difficulties. Scieneg and the WCPS Merlin Science Van travels
throughout the county to offer additional resouraed the hands-on approach to scientific thinking.
Student work is modified to accommodate studemhlag style preferences, developmental and
academic performance levels. Paraprofessionals ditigently to establish student skill proficiency
under direct supervision of teachers. Third gradecsive tutorial lessons by the administrativertéa
support mastery of grade level skills prior to siginning to the middle school. School wide initiats
(Love of Reading Program) target individual neediglresses cultural/economic diversity and invites
parent participation. Resources encompass maniesatvritten objectives; word walls; charts; graph
organizers; leveled readers; trade books; indepgngaired and small group activities; higher level
guestioning; modeling; differentiation of instrumii dimensions of learning; Universal Design for
Learning strategies and technology support.

6. Professional Development:

Sustained, high quality research-based professamadlopment is derived from ongoing needs
assessment analysis of student performance anuetealection. Teacher self-reflection reveals
personal strengths and weaknesses. In- housealstafopment addresses educational concerns through
training, implementation and reflection to enhasitelent achievement. Instructional Consultation, a
colleague-facilitated teacher support, identifigiedentiated instructional options for modesthhasving
and/or behaviorally challenged students. Year-ljormjessional development prepared PES to address
needs of all learners as a full-inclusion instroreél facility. Two years were dedicated to develeptrin
effective communication, daily collaboration, datgerpretation, and data-driven decision-making.
Faculty and staff are currently participating iof@ssional development including curriculum, assesg
and instructional changes addressing content aywkps standards of the Common Core State Standards
in Reading/Language Arts, Mathematics and STEM.  T&@minute professional development sessions
are facilitated monthly by three teachers trainednd) the 2011 Summer Teachers’ Effectiveness
Academy. Topics address content and process stimdastructional strategies, changes in assessment
procedures/formats and sample lesson plans fegttivintransdisciplinary instructional approach
integrating content areas. Pocomoke Elementary@govides teacher preparation ensuring readiness
to support community youth in graduating globalynpetitive, in college and career opportunitieasth
ending generational poverty.

Our norm for professional development mandatesheraand paraprofessional training be data-driven,
responsive to student academic need, thoroughanasbased and high quality. Administrators monitor
professional development advocating training dejive brief incremental steps. Teachers implement
first steps with follow-up training permitting refition regarding the impact on student growth and
performance. Follow-up training sessions adhesg tir the experiences of trainees within the ctassy
address the successes and concerns, and end ditibraal training extensions to be implemented et n
steps. Administrators attend professional developgsessions obtaining awareness of training
components to be observed within classrooms. Gagiwén not to overwhelm educators with sudden,
unprepared changes in routine, instruction, assgsmanagement, etc. Each year, faculty and staff
members are provided a professional developmerbnok where training materials can be sequentially
added as training sessions begin. By year's ertdpbonoks contain research-based guidelines,
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documentation, ideas and materials available faeveand application for the new school year.
Significant professional development activities fngt introduced within the early childhood grades
Gradually, extension is made to advanced gradestiove, particularly if transition requires subdiah
resources, manpower and time for diligent implemmgon. Recent professional development has also
included implementation of reading/math formatigeessments, instructional lessons using SMART
technology, technology integration across contezdiiand Common Core State Standards including
Math, Reading, STEM and Writing frameworks. All @arofessional training is directly correlated with
professional development provided to faculty. Peofgssionals, genuinely valued as integral comptsnen
of the educational experience, must also be higkilled in the implementation of new policies,
interventions and strategies for the academic ambraent of all students.

7. School Leadership:

The driving force behind PES success is the fatiWié leadership approach outlined in our school
improvement Accreditation for Growth (AFG) ActioaR. The administrative team consisting of the
principal, assistant principal, curriculum resouteacher, technology coach and guidance counselor
monitors the action plan development process, impigation and timely feedback. Each Action Plan
goal (Academic Achievement, Character Educatioghmelogy Proficiency and Parent Involvement) is
addressed by a correlating Action Team composediadol and community stakeholders who monitor
and evaluate goal progress. Action Teams repdussta the overall AFG Action Plan Team giving each
teacher, paraprofessional, staff and community nezmépresentation in overall school leadership. The
administrative team monitors student progress,pexcsituation-specific professional development,
oversees dissemination of information to schodedtalders and facilitates school improvement. The
instructional partnership between administratiod fatulty yields a collective sense of commitmemd a
high academic expectations for every child. Theiadtnation, teachers and paraprofessional staff
embrace a safe, nurturing environment where stadamd staff feel enthusiastic about learning and
sharing ideas. Our school community embraces datthwith a “lead by example” approach as reflected
in our school motto: Every Child Achieving, Evergldit Contributing. Our AFG leadership team,
representing all school stakeholders, assembleategiyato review disaggregated MSA data,
reading/math county benchmark results, grade lgvetial area assessments, student technology
proficiency and SuccessMaker Math Lab reports. ddvainistrative team monitors data collection and
analysis, provides staff development in data imagtion and ensures purposeful daily instructional
decision making within grade level teams.

As building instructional leader, the principal iges staff to grade level positions based uponestud
needs and staff expertise. He and the administrégi@m assume the role of “teacher,” each condyctin
individual remedial lessons for students in theialfyear at PES who struggle to meet grade level
academic expectations. Daily collaborative planr@nmgpng grade levels, with periodic administrator
attendance, provides opportunity for daily teagkéiection upon student performance. Self-reflactio
and staff expertise result in trusted mentoringti@hships. The administration is committed to ithdity
and timely response regarding concerns in studafbqmance. Classroom and co-teaching special
education teachers meet quarterly with the adnnatieh to review goal mastery outlined in Individlua
Student Plans for Success. Administrative staffiadividual teachers meet quarterly to discuss
observations during Student Work Reviews duringcwiieading/math work samples are reviewed for
each student across grade levels. Research-bdeegbimions, rescheduling support personnel,
classroom management, staff development, resousterials, technology support, and the
mental/physical /emotional health of individualditats are discussed as applicable. The admin&rati
team conducts “walk-throughs” within each gradesld@w informally observe student activities, daily
instructional objectives and differentiated instioic. Classroom observations, conducted at ledsetw
yearly for tenured teachers, indicate specific cemdations and recommendations to maximize
professional growth and student performance. Timeipal and assistant principal share expectations
with the instructional staff regarding effectivéliaaition of best practices and research-baseductsbnal
strategies.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: {Test: Maryland School Assessm
Edition/Pubication Year: 201 Publisher: Pearson Education
2010-2011 2009-201C| 2008-200¢ | 2007-2008 | 2006-2007

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Proficient plus Advanced 100 98 94 86 76
Advanced 78 58 49 32 30
Number of students tested 77 101 920 78 83
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 2 0 0 0 0

Percent of students alternatively assessed 100

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient plus Advanced 98 98 93 86 66
Advanced 73 51 38 30 18
Number of students tested 52 61 56 49 50
2. African American Students

Proficient plus Advanced 97 100 92 78 63
Advanced 72 37 41 22 17
Number of students tested 32 43 47 37 48

3. Hispanic or Latino Students

Proficient plus Advanced

Advanced

Number of students tested 1 4 2 2

4. Special Education Students

Proficient plus Advanced

Advanced

Number of students tested 8 8 4 5 6
5. English Language L ear ner Students

Proficient plus Advanced

Advanced

Number of students tested 2 4 4 3 1
6.

Proficient plus Advanced

Advanced

Number of students tested

NOTES:

12MD6
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: {Test: Maryland School Assessm
Edition/Publication Year: @11 Publisher: Pearson Education

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Proficient plus Advanced 97 93 89 89 81
Advanced 40 21 24 21 24
Number of students tested 77 101 90 78 3
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 2

Percent of students alternatively assessed 100

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient plus Advanced 96 90 84 88 70
Advanced 33 16 21 13 10
Number of students tested 52 61 56 49 50
2. African American Students

Proficient plus Advanced 94 88 83 87 69
Advanced 22 12 13 8 4
Number of students tested 32 43 47 37 48

3. Hispanic or Latino Students

Proficient plus Advanced

Advanced

Number of students tested 1 4 2 2

4. Special Education Students

Proficient plus Advanced

Advanced

Number of students tested 8 8 4 5 6
5. English Language L ear ner Students

Proficient plus Advanced

Advanced

Number of students tested 2 4 4 3 1
6.

Proficient plus Advanced

Advanced

Number of students tested

NOTES:

12MD6
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Proficient plus Advanced 100 98 94 86 76
Advanced 78 58 49 32 30
Number of students tested 77 101 920 78 83
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 2 0 0 0 0
Percent of students alternatively assessed 100 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient plus Advanced 98 98 93 86 66
Advanced 73 51 38 30 18
Number of students tested 52 61 56 49 50
2. African American Students

Proficient plus Advanced 97 100 92 78 63
Advanced 72 37 41 22 17
Number of students tested 32 43 47 37 48

3. Hispanic or Latino Students

Proficient plus Advanced

Advanced

Number of students tested 1 4 2 2 0
4. Special Education Students

Proficient plus Advanced

Advanced

Number of students tested 8 8 4 5 6
5. English Language L ear ner Students

Proficient plus Advanced

Advanced

Number of students tested 2 4 4 3 1
6. Caucasian

Proficient plus Advanced 100 98 98 92 94
Advanced 88 76 60 42 a7
Number of students tested 40 49 40 28 34
NOTES:

12MD6
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Mar Mar Mar
SCHOOL SCORES

Proficient plus Advanced 97 93 89 89
Advanced 40 21 24 21
Number of students tested 77 101 920 78
Percent of total students tested 100 100 100 0 10
Number of students alternatively asse: 2 0 0 0
Percent of students alternatively assessed 100 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient plus Advanced 96 90 84 88
Advanced 33 16 21 13
Number of students tested 52 61 56 49
2. African American Students

Proficient plus Advanced 94 88 83 87
Advanced 22 12 13 8
Number of students tested 32 43 47 37

3. Hispanic or Latino Students

Proficient plus Advanced

Advanced

Number of students tested 1 4 2 2
4. Special Education Students

Proficient plus Advanced

Advanced

Number of students tested 8 8 4 5
5. English Language L ear ner Students

Proficient plus Advanced

Advanced

Number of students tested 2 4 4 3
6. Caucasian

Proficient plus Advanced 100 98 98 90
Advanced 55 29 40 32
Number of students tested 40 49 40 38
NOTES:

12MD6

Mar

70
10
50

69

48

97
50
34
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